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The impact of COVID-19 on schoolchildren in Pakistan: a review 

of literature 

 

Muzammal Khan 

University of the West of Scotland 
 

Abstract 

The COVID-19 pandemic is having an unprecedented impact on schools and schoolchildren 

across the globe. There is still a dearth of studies that investigate this recent phenomenon in a 

developing country context, and this is true of Pakistan. Much of the population in Pakistan 

resides in rural settings and a lack of technology and of online provision of teaching for more 

than one year must have had huge negative impacts on students’ learning. The school dropout 

rate was already high in rural settings (Geven & Hasan, 2020) and, with school closures, this 

will likely have increased further, and cause some schoolchildren to lose interest in going 

back to school. However, no current data appears to exist to corroborate this. Due to the lack 

of available current quantitative and qualitative data, this study seeks to explore the impact of 

COVID-19 on schoolchildren's education in Pakistan by examining recently published related 

studies. This study employs a literature review technique that gathers data to ascertain the 

potential overall impact on schoolchildren during the pandemic. The findings reveal that 

there remains a lack of detailed studies on this important topic and that urgent attention is 

needed from researchers to assess the scale of the impact. In addition, the review found that 

many children from rural communities had little to no school engagement due to technology 

poverty and their families being unable to support home-schooling, either due to family 

and/or work constraints or a lack of prior education and/or skills. Themes that emerged were 

that families, especially mothers, struggled to balance both caring and home-schooling duties, 

pupils from private schools had a better experience than those from public school 

backgrounds, and many of these reported that online provisions helped students develop new 

skills. This study may help to improve the understanding of the impact on the lost learning of 

schoolchildren during the pandemic by guiding practitioners as well as policymakers.  

Keywords: COVID-19, schoolchildren, school, Pakistan; rural school, school closure, online 

education, inequalities, disparity.  

 



Introduction 

 COVID-19 is the worst epidemic and global health disaster that the world has seen in 

the last 100 years. COVID-19, a novel coronavirus infection was declared a public health 

emergency by the World Health Organization (WHO) in January 2020 (WHO, 2020). At the 

time of writing, the COVID-19 pandemic continues to wreak havoc on people's lives all over 

the world. The pandemic that followed resulted in the closure of educational institutions all 

over the world, as well impacting millions of students' education (Azorín, 2020; Cao et al., 

2020; Majanja, 2020; Peterson et al., 2020). It presented unexpected and extraordinary 

challenges in education, disrupting formal learning in up to 194 countries and affecting 1.6 

billion students globally. Prior to the crisis, instructional technology in the education world 

had grown at an exponential rate. During the crisis, these alternative technology-based 

learning options changed the way that students engaged and offered new ways of learning, 

but they also helped to stimulate student involvement and encourage new ways of learning. 

However, for low- and middle-income nations, the rapid worldwide transition to online 

education appears to have increased global inequities in educational accomplishment 

(Mumtaz et al., 2021). Regrettably, few studies examine this recent phenomenon in the 

context of developing countries. 

 A country like Pakistan, which was already struggling to cope with the economic 

downturn, poverty, unrest, and other political issues, was now struck by a pandemic that 

harmed its economy and its people due to the restrictions put in place to stop the spread of the 

virus (Mian & Chachar, 2020). Pakistan is the world's fifth most populated lower-middle-

income South Asian country, with 64 percent of its people living in rural areas, and with 

farming as the main source of income (Goujon et al., 2020). Between the ages of 5 and 19, 

children, adolescents, and youth make up a large proportion of Pakistani society, accounting 

for 39% of the overall population. Pakistan also has the world's largest population, and the 

fourth-highest percentage of out-of-school children, adolescents, and youth, with the highest 

concentration of these of secondary school age (Mumtaz et al., 2021). Many of these pupils 

reside in remote, rural, or underserved city areas, making it challenging to provide a high-

quality education. There is a noticeable difference in educational achievement levels in 

Pakistan, with more than twice as many illiterate persons aged 15 and older living in rural 

areas than living in urban areas (Ullah & Ali, 2021). The COVID-19 pandemic has worsened 

this situation further with schoolchildren suffering from a lack of learning and education 

opportunities. Similar to other countries, Pakistan mandated an immediate nationwide school 



closure in March 2020. It then opened schools again when cases levelled out but had to close 

again due to a third wave of the virus and soaring cases in the population. However, unlike 

developed countries, there was little to no support provided to schools or to support teachers 

and parents through home learning. The main problems associated with this were a lack of 

technology and access to the internet in the rural areas and, even if there was internet 

available, the connectivity was poor or parents were unable to operate laptops or computers 

due to illiteracy, assuming they had access in the first place (Rajput et al., 2020). It is likely 

that for Pakistani children living in rural areas, the lack of technology and online instruction 

for more than a year will have had a significant detrimental influence on their learning. It is 

worth mentioning that, as the school dropout rate in rural areas was already high, subsequent 

school closures may have exacerbated this, increasing the number of school pupils turning 

their backs on education. The study in the chapter, therefore, explores the impact of COVID-

19 on Pakistani schoolchildren’s education by reviewing recently published literature relating 

to both COVID-19 and its impact on education. The study systematically reviews current 

publications in order to ascertain the impact of school closure on schoolchildren. The study 

contributes to the current debates regarding the COVID-19 impact on schoolchildren by 

considering this from a developing country’s point of view. The study could provide valuable 

support to the discussion on this subject by highlighting the importance of improving the 

standard of education in Pakistan and eventually improving the learning experiences of 

schoolchildren by guiding practitioners as well as policymakers. There is a need to rethink 

approaches to provide an adaptive and sustainable approach to inclusive and equitable quality 

education as well as to encourage lifelong learning opportunities for all children within 

Pakistan. This is particularly important in the rural areas as envisioned in Sustainable 

Development Goals 4 (Quality Education) (Mumtaz et al., 2021). The discussion could be 

considered relevant to similar reviews of the impact of education in other developing 

countries.  

Literature Review 

 COVID-19 has had an extraordinary impact on student experiences across the world, 

resulting in increased worry and stress as evidenced by recent studies (Acharya et al., 2018; 

Bao, 2020; Cao et al., 2020; Kaparounaki et al., 2020). Although these studies have been 

quick to respond and to observe the impact on students, there remains limited evidence that 

highlights the issues, challenges, and difficulties that may have been felt by schoolchildren in 

developing countries, potentially very vulnerable groups. Besides being schoolchildren, these 



children often have multiple roles, such as helping parents with chores, helping fathers on the 

agricultural land, or even looking after the elderly and other younger siblings in the 

household, as most families in Pakistan live on a joint family system, especially in rural areas 

(Adnan & Anwar, 2020). The pandemic, for many, has changed the equilibrium that had been 

established. This complicated balance of roles was no longer manageable as it brought a 

variety of new barriers and challenges to schoolchildren as well as to parents, and is likely to 

have negatively influenced, or unexpectedly complicated, children’s school lives.  

 In Pakistan, education is provided by the public/government sector (62%) and private 

sector (38%) institutions. Government schools can be found in practically every area across 

the country, albeit their instructional quality is often considered to be inferior to that of 

private schools. Many are even "ghost" schools with abandoned buildings. The gap in 

education where the government is unable to provide support is often filled by the private 

sector, which is mostly established in urban areas and in some of the larger towns (Mian & 

Chachar, 2020; Pakistan Education Statistics, 2018). Considering the enormous economic, 

linguistic, cultural, and religious variations that exist across Pakistan's many regions, teaching 

the same curriculum to children in rural and urban areas is extremely challenging. Some 

children from low-income households, in particular, are unable to attend school due to a 

variety of problems, including poverty, lengthy distances to schools with no transportation 

links, school closures, and high dropout rates, sometimes emanating from a lack of 

understanding of the need for education (Mian & Chachar, 2020; Pakistan Education 

Statistics, 2018). According to an International Rescue Committee Pakistan (2020) survey, 89 

percent said that school closures had harmed their children’s education, four percent said they 

could not afford to pay their children's school fees, and 38 percent said they did not have the 

textbooks or other learning materials required to continue their education. It seems clear from 

this survey that school closures have had far-reaching consequences. 

 Schoolchildren are confronted with a range of challenges. First, this was the first time 

they had been required to interact with an online class; therefore, many struggled to adjust to 

this change. Transitioning from a traditional classroom to computer-based instruction in a 

virtual classroom drastically affected their learning and teaching experience. Secondly, home 

internet services remain scarce in rural areas, and with most rural-based students staying at 

home during the shutdown (Adnan & Anwar, 2020), many students relied on mobile internet, 

which often had intermittent online connection due to poor internet signal strength. Aside 

from that, internet connectivity in Pakistan is expensive and unaffordable for many. Finally, 

there are technological barriers, such as a lack of literacy in operating a computer or a 



smartphone. Students and professors were required to download applications such as Zoom 

and Google Chat, among others. These can be challenging to use at times due to a lack of 

prior knowledge and the fact that these apps only allow a limited period of time to be 

connected online. Zoom, for example, may connect people online for only 40 minutes at a 

time making time management crucial. This was complicated if students took longer to 

respond within class due to technological challenges. Students that arrived in the middle of a 

lesson had the potential to learn little or nothing. Teachers faced a difficult task in dealing 

with each student's criticisms while still keeping them engaged in the classes. Both 

facilitators and students found it challenging to adjust to an online context (Adnan & Anwar, 

2020; Khan, 2020; Noor et al., 2020). Students from remote areas and impoverished groups, 

therefore, faced significantly greater challenges in their education during this epidemic than 

their wealthier, city-based, or privately educated counterparts.  

 Some early studies observed clear and concerning issues relating to COVID-19 and its 

impact on schoolchildren can be seen above; however, there remains a gap in evaluating the 

overall impact on schoolchildren and how it impacted on schools and schooling. Therefore, 

an understanding of the teaching-learning cycle during this crisis time is crucial if educational 

providers are to implement successful teaching and learning strategies for the smooth running 

of a virtual learning environment, and particularly in meeting the needs of these vulnerable 

schoolchildren. 

Methodology 

 Using electronic databases, a thorough search was conducted of literature published 

since the pandemic began. The publications were found on Google Scholar, which has a large 

number of research articles, many of which are related to educational institutions. Google 

Scholar is also linked to some of the most essential databases for educational research. The 

use of larger databases was deemed necessary to improve the sample's representativeness 

(Harari et al., 2020). Importantly, these databases reflect nations such as Pakistan and are 

thought to be beneficial for scholars and practitioners looking for current information on the 

issue under study. Keyword searches in selected databases were the most common search 

strategies (Khan et al., 2020). 

 The articles were searched using specific and relevant keywords including “COVID‐

19” and “education”; “Schoolchildren” or “Pakistan”; “COVID-19 Pandemic” or “School 

closure” and “School education”; “Pakistan education COVID-19”; “rural” or “School 

education”; “School shutdown Pakistan” and “Schools”; "Novel coronavirus", and these were 

searched within the title, abstract, and keyword sections, a technique used by Plöckinger et al. 



(2016). To ensure that no relevant article was missed, these keywords were used consistently 

and were sometimes combined using the advanced search option (Finfgeld-Connett & 

Johnson, 2013). The searches were completed on November 20, 2021, and the results were 

verified by two independent assessors The researcher was able to authenticate the authenticity 

and validity of the data by using independent assessors who were able to independently verify 

the essential data. This gave the researcher confidence that the data could be applied without 

concern of inconsistencies, inaccuracies, or repetition. Many of the research studies were 

discovered after browsing online databases. (Harari et al., 2020). 

 The initial search strategy's results were then examined by title and abstract. The full 

texts of relevant articles were examined for inclusion and exclusion, the criteria for which set 

out boundaries in selecting articles for the review. One of the main inclusion criteria was that 

the article must be selected if it discussed COVID-19 and school education as the main topic 

of research and the article also discussed COVID-19’s impact on how it may have impacted 

schoolchildren. The article must also have been published in Pakistan or have related to 

Pakistan as a case study. In terms of exclusion criteria, articles that discussed COVID-19’s 

impact on schoolchildren in any other country than Pakistan or which focused on higher 

education were not included. Peer-reviewed articles that looked into COVID-19's impact on 

schoolchildren's education were also considered for this review.  

 During the search, 23 articles related to COVID-19 and Pakistani schoolchildren's 

education were extracted from databases. During the screening process, 11 unrelated articles 

were eliminated because they did not fully meet the inclusion and exclusion criteria outlined, 

leaving only 12 articles that were relevant to both COVID-19 and schoolchildren's education 

in Pakistan. The researcher read the full texts for analysis after initially reviewing only the 

title and abstract sections of papers for selection.  

Thematic Analysis and Discussion 

 Several themes emerged during the evaluation process, and it seemed reasonable to 

categorize these themes into the following important areas namely: challenges encountered, 

schoolchildren and families during the pandemic, rural schoolchildren and social norms, 

private and public-school divide, and lack of instructional technology (IT) skills and 

technology poverty. The important discoveries that arose within each of these identified 

themes will now be discussed in this thematic analysis. See Table 1 for detailed findings from 

review articles. 

 



Table 1 

Reviewed Articles and Summary of the Findings 

Author and Year Findings 

1. (Munir et al., 

2021) 

Financial constraints, social isolation, deteriorated health conditions of 

their children, reduced or no health services, closure of educational 

institutes, negative behavioural impacts, and slow mental development 

are all challenges faced by parents of children with intellectual and 

developmental disabilities. Staying at home, on the other hand, results 

in improved relationships, according to respondents. 

 

2. (Umair & 

Nasir, 2021) 

One of the most difficult challenges they faced was the slow learning 

process that they encountered during their online classes. Also, they are 

concerned about not being able to connect on time due to a power 

outage or poor connectivity. 

 

3. (Choudary. et 

al., 2020) 

During Pandemic, teleschooling is useful for distance learning. In the 

new learning approach, students learned independently. In a pandemic 

situation, this approach is a better source of developing skills and 

learning. They desired self-directed learning at home. They stated that it 

should continue following COVID-19. It is a low-stress environment. It 

lightened students' workload while increasing their level of knowledge. 

In a pandemic situation, it is a very interesting approach. This technique 

has gained widespread acclaim and acceptance in a relatively short 

period of time. Tele-schooling, according to students, should be 

available after a pandemic. As a result, teleschooling is an effective and 

engaging learning method that can spark students' interest and boost 

their motivation. 

4. (Kalsoom, 

2021) 

Maintaining a work-life balance, managing space and resources for 

online teaching, and learning a new set of skills to teach online were all 

problems for educating mothers in Pakistan. As a result of their 

multiple obstacles, their mental health plummeted. The findings point 

to a clear gender divide in Pakistan, as well as its harmful influence on 

women's mental health in COVID-19. 

5. (Rajput et al., 

2020) 

The main reasons, as stated by the participants, are Pakistan's weak 

education system and the country's prevalent digital divide as a result of 

the use of online learning resources. 

6. (Khan, A, 

2020) 

School closures have far-reaching economic and sociological 

ramifications that touch not only pupils but also teachers and their 

families. For underprivileged children and their families, the 

consequences were more severe, resulting in disruptions in learning, 

poor nutrition, childcare concerns, and a financial cost to families who 

were unable to work. 



7. (Ullah & Ali, 

2021) 

The COVID-19 pandemic has a significant impact on students' learning 

across the country, but students from low-income families and rural 

areas are disproportionately affected. Parents of children attending elite 

private schools were less concerned about their children's learning 

disruptions, and they expressed satisfaction with their children's 

engagement in their studies during the COVID-19 pandemic. Public 

school students, with the exception of a few in urban areas, do not have 

academically engaged time during the COVID-19 pandemic lockdown. 

During the current wave of school closures/lockdowns, they spend their 

time playing sports, assisting their parents with agricultural activities, 

bringing wood from the forest, and caring for cattle. The teleschool 

channel is useless for public school students in general, and especially 

for those in rural areas. Many respondents stated that people in the 

villages are unaware of the teleschool channel. There is no cable 

network, and many people do not even have a television in their homes. 

They contended that school closures meant vacations for low-income 

families. Children are expected to assist their families by caring for 

cattle, assisting in agriculture, and participating in other family 

activities. Some students are required to work full-time as labourers. 

8. (Noor et al., 

2020) 

High-cost Internet packages, uncooperative learners, low attendance of 

learners, teachers' technology confidence, limited availability of 

educational resources, lack of ICT knowledge, and poor network 

infrastructure are among the issues and challenges faced by 

schoolteachers when delivering online lessons via Google Classroom, 

Zoom, and Microsoft Teams. However, the schoolteachers' creativity, 

dedication, and community spirit in working with very limited 

resources were outstanding. 

9. (Geven & 

Hasan, 2020) 

An additional 930,000 children are expected to drop out of both 

primary and secondary school. Given that 22 million people have 

already dropped out of school, this represents a nearly 4.2 percent 

increase. In terms of relative dropouts, Pakistan is the country where we 

expect the most due to the COVID crisis. 

10. (Adnan & 

Anwar, 2020) 

In underdeveloped countries like Pakistan, where the vast majority of 

students are unable to access the internet due to technical and financial 

issues, online learning cannot produce the desired results. Other issues 

raised by higher education students included a lack of face-to-face 

interaction with the instructor, response time, and the absence of 

traditional classroom socialisation. 

11. (Azeem 

Sarwar et al., 

2021) 

Students have expressed their dissatisfaction with the learning 

environment provided to them. They complained that most of the time, 

when help is needed, teachers are absent, and as a result, they have 

difficulty completing their assignments and other homework tasks. Low 

internet speed is another issue that students face, so they prefer to study 



in a classroom setting rather than online. The delivery of lectures via 

the internet has posed a challenge for both students and teachers in 

Pakistani educational institutions. 

12. (Mian & 

Chachar, 

2020) 

The unexpected nature of the epidemic has placed a range of pressures 

on children and adolescents. Isolation, social contact restrictions, 

economic shutdowns, school closures, and out-of-home leisure time 

activities are only a few of the difficulties. With little to no help from 

other family members or social support networks, parents are expected 

to assist their children with homeschooling while working from home. 

The school also provided a form of respite for parents of special-needs 

children, which is no longer available, increasing parental stress as well 

as the possibility of child abuse. 

 

 

Challenges Faced 

 Some studies point out challenges that have been faced by schoolchildren and 

families. For example, Munir et al. (2021) highlight that schoolchildren and families faced 

financial, psychological, and physical challenges, but on the positive side the relationships 

between family members often improved due to staying at home. Similarly, Mian and 

Chachar (2020) identify a variety of issues that were encountered by both children and 

parents due to restrictions that were imposed. For example, feelings of isolation, social 

contact restrictions, economic shutdown, school closures, and out-of-home leisure time 

activities are among the challenges. In addition, parents felt helpless in supporting children’s 

education as they did not receive any help from other family members or social support 

networks. Unfortunately, the restriction disadvantaged children with special needs because 

the schools took a break from caring responsibilities of special-needs children, which was no 

longer accessible due to restrictions and closure of schools. The result of this was increased 

parental stress, as well as the possibility of child abuse and child neglect. In contrast, 

Choudary et al. (2020) identify categories that positively impacted children. For example, 

students preferred teleschooling as it was interesting, effective, stress-free, and helped them 

to develop new skills. They explain that students enjoyed learning independently in the 

pandemic as they desired self-directed learning at home. In addition, students preferred online 

learning and they felt that it should be continued post-pandemic as it reduced students’ 

workload and enhanced their knowledge, and it could have been vital for boosting their 

motivation to learn. During the pandemic, schools and students appeared to be at the bottom 

of a very steep learning curve. Researchers and practitioners will probably continue to create 



contradicting and confirming evidence of outstanding, and sometimes horrible and/or 

indifferent practises, giving them plenty to think about and to dispute. 

Schoolchildren and Families During the Pandemic 

 School closures have had sweeping societal and economic effects, not just for 

children, but also for teachers, and families. In reaction to the pandemic Khan (2020) points 

out that school closures have increased student debt, digital learning, food insecurity, and 

homelessness, as well as access to childcare, health care, housing, the internet, and disability 

services. Khan (2020) emphasises that the impacts were more severe for poorer children and 

their families, resulting in school interruptions, poor nutrition, childcare concerns, and a 

financial cost to families who were unable to work. According to some studies, women's 

obligations rise amid disasters such as war, starvation, or disease (Bradshaw, 2015; Mondal, 

2014) and this results in their wellbeing being compromised. Similar to this unfortunate 

trend, the COVID-19 pandemic brought other significant difficulties for women, especially 

mothers. Nikielska-Sekula (2021) recently stated that a home is a place of unequal gender 

power and women's imprisonment. Working from home while doing household tasks and 

caring for children, according to Ur Rehman et al. (2020) has resulted in physical exhaustion 

as well as psychological issues such as irritability, rage, and frustration. The one study that 

was conducted in Pakistan to investigate the experiences of “mother teachers” found that 

mothers of schoolchildren suffered during the pandemic due to home-schooling and looking 

after the household had their mental health deteriorated (Kalsoom, 2021). In addition, they 

note that due to a sharp division of gendered roles in Pakistan, women felt the negative 

impacts of the COVID-19 pandemic led to restrictions in the form of poor mental health and 

exhaustion.  

Rural Schoolchildren and Social Norms  

 One of the interesting findings from this review appears to be the schoolchildren’s 

role in household chores as noted by Mian and Chachar (2020). They argue that the impact of 

school closures goes beyond the school boundary for children in Pakistan. Similarly, besides 

being schoolchildren, these children often have multiple roles, such as helping parents with 

chores, helping fathers on the agricultural land, or even looking after the elderly and other 

younger siblings in the household, as most families in Pakistan live on a joint family system, 

especially in rural areas (Adnan & Anwar, 2020). Another study highlights that, as a result of 

the pandemic and school closures, the number of dropouts will increase, which is already a 

significant problem in Pakistan (Geven & Hasan, 2020). Furthermore, Rehman and Khan 



(2021) conclude that poverty is the root cause of schoolchildren dropping out of school in 

Pakistan. Similarly, according to Ullah and Ali (2021), during the current wave of school 

closures and lockdowns, children spent their time playing sports, assisting their parents with 

agricultural work, bringing wood from the forest, and caring for cattle. Furthermore, they 

claimed that school closures were the equivalent of a vacation for low-income families. 

Finally, some students are required to work full-time as labourers.  

Private and Public-School Divide 

 The COVID-19 pandemic is widening the gap between public and private 

schoolchildren in terms of learning (Shehzadi et al., 2021). The main argument here is that 

that unequal schooling, unequal parenting, and unequal access to technology may yield 

unequal results for a divided educational school system as COVID-19 has highlighted 

inequalities in Pakistani societies, including within the education system. According to Ullah 

and Ali (2021), the wealthy class, who had the financial means to purchase electronics 

(laptops, mobile phones, etc.) for online lessons, benefited from the shutdown of educational 

institutions due to the pandemic; whereas school closure has been a disaster for marginalized 

schoolchildren who cannot afford to buy those gadgets and take online programmes. During 

the pandemic, there was a major divide between private and public schools, as well as 

varying educational experiences. Public schoolchildren did not participate in education; 

instead, they assisted families in managing land and household affairs, and they perceived 

school closure as a vacation. The facts show that uneducated people and low-income 

families, particularly in rural areas, had no access to an educational environment. In addition, 

they argue that in rural locations, unannounced and unscheduled day-long load-shedding may 

not be a partial answer for lowering learning loss and education interruption for public 

schoolchildren (Ullah & Ali, 2021). 

Lack of IT Skills and Technology Poverty 

 The majority of Pakistani teachers were unfamiliar with the use of various online 

education tools (such as Zoom and Google Hangout); hence, they had to learn about online 

education while completing other duties (Kalsoom, 2021). Noor et al. (2020) suggests that, 

although neither students nor teachers were experts in videoconferencing tools, teachers 

demonstrated a strong sense of community by assisting students. In contrast, Rajput et al. 

(2020) found that the education system was weak and that there was a major educational and 

prevalent digital divide in Pakistan. Similarly, there is a lack of technical skills as well as 

financial resources to make educational technology affordable in Pakistan (Adnan & Anwar, 

2020) and that there was slower learning due to online learning. Constant power cuts and 



poor connectivity made things worse (Umair & Nasir, 2021). Online learning cannot offer the 

anticipated outcomes in undeveloped countries like Pakistan, where the vast majority of 

students are unable to use the internet due to technical and economic obstacles. In order to 

achieve improved learning outcomes, educational institutions should update their curricula 

and create information that is acceptable for online courses. Educational institutions must 

also produce relevant and effective content, set up an effective delivery system, and provide 

digital literacy training to their current faculty (Adnan & Anwar, 2020). Pakistan's online 

education platform is underdeveloped, necessitating the creation of a more robust 

infrastructure for educational institutions (Azeem Sarwar et al., 2021). 

Conclusion 

 Although existing literature attempts to explore the impact of school closure on 

schoolchildren during the COVID-19 pandemic, there is still a scarcity of literature covering 

the pandemic’s impact, particularly in developing countries like Pakistan where there were 

already existing inequalities and economic difficulties. There are signs of increased 

disruption caused by school closure during the COVID-19 pandemic. The migration from 

face-to-face to online learning brought challenges to schoolchildren and their families, 

particularly within the rural areas of Pakistan and there is great danger of an increasing gap in 

learning ensuing, and possibly higher rates of school dropouts following. The pandemic's 

negative psychological impact has also been documented in the literature. The government of 

Pakistan needs to create and implement robust plans to tackle the learning gaps and this study 

emphasises the role and importance of the government in launching support mechanisms that 

can help schools and schoolchildren with technology and also help poorer families to support 

their children in their education rather than using them as a means of managing household 

chores.  

 There is a lack of current literature, and what exists does not fully capture the overall 

impact of COVID-19 on schoolchildren in Pakistan, particularly in the rural areas. Important 

questions need to be asked that investigate the impact in greater detail. A crucial area of 

research that has yet to be investigated is how schools in rural settings have adapted to the 

COVID-19 problem and how they have responded in terms of children’s education. 

Comparing the experiences of teachers, students, parents, and other education stakeholders in 

remote locations will be fascinating. Other factors include the influence on mental health, 

digital literacy, technology poverty, schoolchildren's post-lockdown behaviour, and learning 

gaps. One final suggestion for future research is to look at the effect of COVID-19 on 

educational norms post-pandemic or, in other words, when schools reopen and operate as 



normal, what that normal may be. Learning how the pandemic is going to affect 

schoolchildren’s interests and motivations for engaging with learning will be a very 

interesting discovery.  
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