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1. Background 
 

The purpose of this talk was to explore how Moodle can support EAP students in 

becoming successful autonomous academic speakers. Therefore, the focus of the 

presented study was on finding a balance between providing adequate scaffolding and 

support for online learning with opportunities for students to monitor and assess their 

progress in EAP speaking skills development. 

 

 

2. Pedagogic approach and scaffolding 
 

Course management systems (CMSs) are sophisticated, virtual environments, such as 

Moodle and Blackboard, designed to enable real-time computer-mediated interaction. 

During this online process the learners’ actions require support. Bruner (1975: 60) 

defined the term Scaffolding as “a process of ‘setting up’ the situation to make the 

learner’s entry easy and successful and then gradually pulling back and handing the 

role to the learner”. The scaffolding framework used for the presented online course 

was adapted by Fu-Yun Yu (2009: 24) and it included the following features: a) 

Reflective social discourse features (i.e. comment boxes, peer-evaluation, notification 

system with message alerts), b) Process prompts (i.e. built-in hints for task completion), 

c) Process displays (i.e. task completion and progress indicators, learner portfolios), 

and d) Process models (i.e. exemplary answers, concept maps, external links, etc.). 

 

 

3. Target academic speaking skills and materials  
 



The specific speaking skills that were addressed during this training were the following: 

a) Enabling students to create an academic oral presentation and introduce a topic, b) 

Helping students develop and plan the steps of giving a presentation and c) Assisting 

students in sequencing, comparing and contrasting information, illustrating points by 

examples and summarize / conclude in academic speaking situations. 

 

All students were working in a lab in front of a computer and logged into Moodle and 

the tasks were designed by the researcher. The participants included student volunteers 

(N=13) and a language tutor. Their native languages included Chinese, Arabic, English, 

Hungarian and Greek. The students were enrolled in a general English course at an 

upper-intermediate level (level C1 according to the CEFR) and were also attending an 

MA course in the Department of Linguistics. 

 

 

4. The speaking course teaching cycle 
 

The purpose of this section is to present an overview of the project within which 

the teaching cycle stands which is of crucial importance in order to understand the 

instruction process. The general structure of the model for course learning design was 

the following: 

 
Table 1: Model of course learning design 

 

Day 1 Course orientation - 1. Developing reading and understanding 
of keywords 

 
 

Day 2 Day 3 
Tutor facilitated activities and student: student peer feedback sessions 

Reading and 
understanding 

to develop 
conceptual and 
critical thinking 

Vocabulary 
 

Preparing 
presentation 

notes and note-
taking 

Learning 
activities 

Concept map 
creation, 

Quizzes, Gapfil 
exercises 

Review quizzes, multiple 
choice tests, Open-ended 

tasks 

Concept map 
creation, 

Multiple choice 
questions, 
Quizzes 

Tutor marked 
or reviewed 

tasks 

Final outcome: 
Online course completion // Progression to face-to-face delivery of an oral 

academic presentation 

 



 

5. Student evaluation of the scaffolding features 
 

The evaluation cycle comprised of a mixed methods approach to data collection and 

analysis in order to gather introspective and empirically based information. The 

students’ attitudes towards the scaffolding features were very positive as 95 % of the 

respondents agreed with the initial arrangement. Regarding the students’ perceptions of 

the usefulness of various scaffolding features, the following 2 where perceived as 

offering the most support: “Having access to model answers during the tasks” (88% of 

the students) and “Receiving notifications about task updates” (86%). 

In terms of the 4 broad scaffolding techniques the recordings of the students’ online 

activity revealed that the Process models (i.e. accessing exemplary answers, concept 

maps, external links, etc.) were viewed as having the highest support with almost 60% 

of the students indicating this support level as “major”. The Reflective social discourse 

features (i.e. comment boxes, peer-evaluation) were rated second as a 50.81% indicated 

it offered “major” support. Process prompts (i.e. built-in hints) were rated third as a 

43.67% indicated it offered major support. Finally, Process displays were the least 

supportive features with only a 20.41% indicating it offered “major” support. 

 

 

6. Conclusion 
 

As a result, the students revealed that the overall training scaffolding experience 

offered them the opportunity to develop conceptually by gradually developing and 

employing speaking strategies that allowed them to deliver oral presentations 

effectively. In this respect, it was found that 11 out of 13 students were able to combine 

skills, synthesize information critically and present it effectively by the end of the 

training. The Forum area, glossary and peer-assessment workshops were very 

frequently commented on during the post-training interviews. 
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