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Mentimeter
Step 1:

Step 2:

Please interact with the questions at your own pace, and feel free to add 
multiple times throughout the presentation. 



Outline

1

Rationale for the Study

Where stimulated this study?

Emerging Themes

What themes have emerged (from 
the literature and data)?

2

Connecting to Experience

How does this relate to your 
context?

3

Future Possibilities

What might we all learn more 
about in the future?

4



Rationale for the Project



Rationale for the Project
● Narrative inquiry into the lived experience of  transitioning student teachers during 

Covid-19 in three settings: England, Scotland and Hong Kong.

● The impact on their sense of professional identity.

● Implications for the future of teacher identity and professionalism in a post-pandemic 
world. 

● Recognising (reconceptualising?) the complexity of teaching, the need for 
self-regulation within the profession and the recognition of the civic status of the 
profession in its broadest sense (Sachs, 2016). 



Methodology
● Narrative enquiry methodology (Clandinin, 2006:47):

○ ‘The three dimensions of the metaphoric narrative inquiry space are: the personal and social 
(interaction), along one dimension; past, present and future (continuity) along a second dimension; 
place (situation) along a third dimension.’

● Sample of two students in each geographical context transitioning to newly qualified 
teachers in school year 2020/21. 

● Two phases of data collection:

Phase 1 Phase 2

End of Initial Teacher Education Programme
● Collection of narrative reflections.

Towards the End of Term 1 as an NQT
● Return to initial narrative reflections, and 

evaluate/ further reflect with a particular 
emphasis on professional identit(y/ies).



Emerging Themes (Literature)
● Preparation to support effective online learning; rethinking the ‘pedagogical logic’ 

(Sahlberg, 2020).

● A desire for ‘normality’, but which ‘normality’? (Datnow, 2020).

● The demands on professional judgement (Trombly, 2020). 

● The need for self-regulation, and the civic status of the profession (Sachs, 2016).

● Competing conceptions of professionalism (Kennedy, et al, 2012). 

● What about teaching matters? What is the purpose of education? (Biesta, 2015). 



Emerging Themes (Scotland)
Pedagogical Toolkit 
(Requirements vs Reality)

● Technical unpreparedness - curriculum 
● Developmental gaps: e.g. long term planning; EY 

pedagogy
● Teaching online

Professional Judgement
(Preparedness vs Necessity)

● keeping them safe  
● Levels of challenge
● Adaptability - open to change

Interpersonal Relationships
(Desires vs Possibilities)

● Strong peer relationships - I’ve found my 
tribe’ 

Professional Self
(Conceptualising and Reconceptualising)

● Iterative identity 
● Resilience: challenge brings improvement 

(we’re in this together)
● Self care: : foregrounding emotional well 

being



Emerging Themes (England)
Pedagogical Toolkit 
(Requirements vs Reality)

● Classroom management
● Planning
● Assessment

Professional Judgement
(Preparedness vs Necessity)

● Interrupted placement
● Confidence
● NQT year 

Interpersonal Relationships
(Desires vs Possibilities)

● Mentor Support and University staff
● Team membership
● Other student teachers on the course

Professional Self
(Conceptualising and Reconceptualising)

● Mentor other PGCE students
● Resilience
● Making a difference



Emerging Themes (Hong Kong)
Pedagogical Toolkit 
(Requirements vs Reality)

● Classroom management
● Assessment (professional judgement)
● Technology (use and competence)

Professional Judgement
(Preparedness vs Necessity)

● Flexibility
● Plan ‘B’
● Negotiation of multiple (competing?) 

expectations

Interpersonal Relationships
(Desires vs Possibilities)

● Mentor Support
● Team membership
● Partnership with parents

Professional Self
(Conceptualising and Reconceptualising)

● Sense of self
● What it means to be a teacher



Future Possibilities - Emerging Questions

1 Teaching as a Profession

What might this mean for the future of the 
teaching profession?
Has (or how has) this experience 
stimulated a reconceptualisation of what it 
means to be a professional?

2 The Purpose of Education

What are we trying to achieve through 
diverse systems of schooling and 
education?
How is this reflected in initial and 
continuing education and practice?

3 Past, Current, and Future Crises

Given the varied forms of crisis which 
communities of teachers and education 
systems have faced before and alongside 
COVID-19 (e.g. constitutional uncertainty, 
civil unrest, conflict, famine, drought) how 
might we rethink initial and continuing 
education, as well as the development of 
systems of education orientated directly 
towards dynamic student and community 
needs?
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