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The reflective diary experiences of EFL pre-service teachers 

Abstract 

This study investigated the use of reflective diaries by novice teachers in the teaching practicum 

course. In these diaries, novice teachers wrote about the activities they had undertaken during the 

week in detail. These novice teachers were also interviewed in order to garner rich, in-depth, and 

nuanced perceptions of their experiences in writing reflective diaries and ascertain whether the 

diaries helped or hindered their teaching. Fifty Saudi pre-service teachers who taught English in 

intermediate schools participated in the study. The in-service teachers in these schools were 

interviewed so that their voices and evaluations regarding the reflective diaries could be added to 

the study; this was done because they were considered as secondary supervisors for the pre-service 

teachers. Results revealed that the majority of pre-service teachers and all of the in-service teachers 

showed positive attitudes toward reflective diary use. Although most of the diaries were 

descriptive rather than reflective, the pre-service teachers did focus on key classroom elements 

such as teaching techniques, activities, teaching resources. The results also suggested that a 

number of participants recommended that the diaries should be mandatory and embedded in the 

teaching practicum course. Dedicated coaching, mentoring, and modelling could further develop 

their approach to professional reflection. 

Keywords: reflective diary, pre-service teacher, in-service teacher, teaching practicum  
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1. Introduction 

Teaching practicum plays a vital role by providing students with the knowledge they require in 

order to practise teaching effectively. It provides prospective teachers with the opportunity to 

connect what they have learned in teacher education programs to their teaching practice (Salazar 

Noguera & McCluskey, 2017). According to Farrell (2008, p. 226), “'the practicum has come to 

be recognised as one of the most important aspects of a learner teacher's education during their 

language teaching training programme.” Therefore, this suggests that teaching practicum provides 

novice teachers with necessary knowledge and professional experience to become in-service 

teachers. It can be considered the first step in initial teacher preparation. During the practicum, 

they usually receive feedback and support from experienced teachers and university academic staff 

members, who take on supervisory roles. Experienced teachers play an influential role in pre-

service professional development during practicums (Farrell, 2009).   

“Reflection” is a practice used by both pre- and in-service teachers to understand certain issues in 

teaching. An essential component in numerous teacher education programs (Mansvelder-

Longayroux, Beijaard, & Verloop, 2007), it is an important tool for facilitating change, 

involvement in research, and self-assessment (Avalos, 2011). Reflective practice “enables teachers 

to stop, look, and discover where they are at that moment and then decide where they want to go 

(professionally) in the future” (Farrell, 2012, p. 7). The reflection process does not involve merely 

having technical expertise; it includes “the ability to engage in dynamic professional relationships 

and to establish meaningful connections between theory and practice, providing a rationale for 

action” (Orland-Barak, 2005, p. 27). In other words, reflection can be a lens for teachers to examine 

their teaching professionality and gain a deeper understanding of the teaching process. Deliberate 

reflection can help prospective teachers prepare, analyse, and evolve their practice (Mena-Marcos, 
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Garcia-Rodriguez, & Tillema, 2013). Also, “time”, “experience”, and “expectations of learning 

through reflection” play a key role in reflective practice where an important interplay occurs 

between these elements (Loughran, 2002, p.33).  

In the field of teacher education, reflection has received much attention in recent years; in 

particular, considerable research been devoted to different forms including diary writing, journal 

writing, portfolio writing, and online discussions. Expressing daily classroom events is a popular 

practice in language teacher education (Akbari, 2007). Diary writing has been employed widely in 

the field of teacher education as an instrument for this purpose. Alaszewski (2006) defined a diary 

as “a document created by an individual who has maintained a regular, personal, and 

contemporaneous record” (p. 1). Researchers have indicated the advantages and challenges in pre-

service teachers’ use of diaries. A diary can be an effective tool for filling the gap between research 

and teaching (Lally, 2000). Mena-Marcos et al. (2013) suggest that deliberate reflection helps 

novice teachers “prepare, analyse and evaluate their practice” (p. 147). However, if sufficient 

support is not provided to pre-service teachers as they practice reflective writing, they may produce 

“unproductive reflections,” which are mainly descriptive and lack much analysis (i.e., “listing 

ideas rather than connecting them logically” (Davis, 2006, p. 282). This insufficient practice is a 

result of lack of preparation of a wide number of novice teachers in critical thinking (Yost, Sentner 

& Forlenza-Bailey, 2000). Thus, it is important to provide pre-service teachers with explicit 

preparation and explanations regarding diary writing; this will aid them in producing more in-

depth data. Therefore, teacher education programs should include “a module of reflection,” which 

will include skills such as “observation skills, self-monitoring skills, and self-evaluating skills” 

(Canh, 2014, p. 217).   
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In terms of a theoretical framework, therefore, this study is founded on the importance of reflective 

practice as central to teachers’ professional lives, and as fundamental to improved performance, 

however that is understood. Building on the work of Hatton and Smith (1995, pp.48-49) set out a 

means of categorising teachers’ reports of their reflection on action. As this study is focused on 

the reflective diaries of pre-service teachers, this model seems eminently suitable as an analytical 

tool. The model has four categories, building in complexity and in deemed professional and 

practical value: descriptive writing: descriptive reflection; dialogic reflection; critical reflection. 

This is seen as a helpful instrument, not just in terms of its analytical value, but its practical 

potential to assist in improving the quality of these early career professionals’ reflection, and so 

ultimately on their consequent practice. 

As the model of Hatton and Smith (1995) would indicate, however, there is a concern that the 

quality of reflection deployed, especially by beginning teachers, can be somewhat superficial, 

tending much more towards the descriptive rather than the critical. Several studies have suggested 

that lack of clarity on the purpose of reflection, and lack of depth in the reflective activity itself, 

can undermine any sense of its professional value. Moore (2004, p.109) argues that much of what 

occurs can be labelled ‘pseudo reflection’ or ‘ritualistic’ (p.105) where the self-evaluation 

undertaken is little more than an exercise in self-congratulation or affirmation, based on a limited 

evidence base. Nevertheless, despite what may be questionable aspects of reflection as practised, 

there remains a strong sense that professional reflection is central to effective teacher performance. 

It positions ‘thoughtful action’ as central to teaching and so restores and enhances the role of 

professional judgement in teacher behaviour.  
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Thus, in this study, the introduction of the reflective diary to the curriculum of pre-service teachers 

was founded on a belief in the importance of reflective practice to professional learning, and of its 

value in supporting and promoting improved classroom performance. 

Due to the importance of introducing the reflective diary in the curriculum of pre-service teachers, 

the current study aims to investigate the challenges and advantages of these diaries. Also, the pre-

service and in-service teachers’ perceptions of reflective diary use especially this is the first 

experience for them to use this type of practice. 

2. Reflection in EFL Teacher Education 

Reflection by pre-service and in-service teachers has been widely examined in EFL teacher 

education contexts. It can be used to highlight the challenges encountered by EFL teachers in 

classrooms (Yoshihara, Kurata & Yamauchi, 2020). Yesilbursa (2011) conducted a study to 

examine the reflective writing of an EFL pre-service teacher group in a video-recorded 

microteaching activity. She found that most of the reflections were descriptive, and only some 

revealed a strong understanding of the practice. This type of reflection should help teachers 

identify their strengths and weakness, thus helping them find ways to develop their competence 

and connect their existing knowledge with the new one (Daloglu, 2001; Lee, 2007). A recent study 

by Yuan and Mak (2018) demonstrated that using certain tasks, such as collaborative lesson 

planning, microteaching, and videotaped reflections, could develop pre-service EFL teachers’ 

reflective learning. Farrell (1998) explored the experience of three EFL teachers who wrote a 

journal by examining the issues they considered in their reflective writing and their reflection 

levels. In Farrell’s (1998) study, two teachers were reflective, and one was descriptive. In their 

https://www.tandfonline.com/author/Yoshihara%2C+Reiko
https://www.tandfonline.com/author/Kurata%2C+Ayaka
https://www.tandfonline.com/author/Yamauchi%2C+Ami
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writing, they mentioned the challenges they encountered in teaching, their theories of teaching, 

and their teaching methods.  

Other studies investigated teachers’ perceptions of employing reflection. A’Dhahab and Region 

(2009) examined EFL teachers’ perceptions regarding reflective journal writing. Although the 

participants provided mixed responses regarding the role of reflective journal writing in their 

teaching, two participants described this process as “boring” and “time-consuming” (A’Dhahab & 

Region, 2009, p. 9). This contradicts Lee’s (2007) findings that suggest engaging in journal writing 

helps to promote reflective thinking, thus describing it as a useful experience for pre-service EFL 

teachers. Similarly, Abednia, Hovassapian, Teimournezhad, and Ghanbari (2013) found that EFL 

in-service teachers thought that journal writing contributed to their “self-awareness, understanding 

of issues related to ELT, reasoning skills, and dialog with the teacher educator” (Abednia et al., 

2013, p. 503). Walsh and Mann (2015, p. 352) summarised the ELT field related challenges in 

reflection practice as follows: “insufficiently data-led; heavily focused on the individual at the 

expense of collaborative options; dominated by written forms of reflection; lacking in detail about 

the nature and purposes of reflective tools.”  

3. Diary Studies in EFL Teacher Education 

Several diary studies have been conducted in the EFL teacher education field; however, few studies 

have considered the use of diaries in pre-service EFL teacher training. Examining interview and 

diary writing responses from EFL pre-service teachers, Debreli (2012) found that their beliefs 

changed throughout the teaching practicum course. Similarly, Yuan and Lee (2014) determined 

the process of belief change for EFL pre-service teachers from a sociocultural perspective using 

classroom observation, interviews and the use of a reflective diary. Other diary studies examined 

the practice of novice teachers; Canh (2014) deployed diaries to investigate the experiences of five 
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EFL student teachers and found that they referred to the teaching methods used by their 

cooperating teachers rather than the theories and practices they had learned during their studies.   

As the example studies discussed above have shown, most of these diary studies explored beliefs 

and practices rather than teaching practicum courses. However, the concept of utilising diaries as 

learning tools for prospective EFL teachers remains under-explored. Some of the EFL reflective 

research, including diary studies (e.g., Farrell, 1998; Debreli, 2012; Abednia et al., 2013; Canh, 

2014; Yuan & Mak, 2018), recruited small samples (two to five pre-service teachers); using larger 

samples could help to explore the research area further. One of the gaps in teacher education 

research is the emphasis on native contexts and shorter teacher training programs (Borg, 2006); 

therefore, research in a non-native context is necessary. In order to fill this research gap, the current 

study aims to gain a greater understanding of the reflective diary experience by investigating the 

following research questions: 

1. According to the pre-service teachers, what are the challenges and advantages of writing 

reflective diaries? 

2. What are the pre-service and in-service teachers’ perceptions of reflective diary use? 

4. Methodology 

The current study adopted a qualitative approach by employing data collected from reflective 

diaries and semi-structured interviews.  

4.1. Participants and context 

This study was conducted using the EFL teaching practicum course at a Saudi university. Fifty 

prospective teachers in the last level of their undergraduate program participated in the study. They 
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had studied a number of courses, including courses on theoretical linguistics and teaching EFL. 

All of them were male native speakers of Arabic and started learning English in primary school at 

the age of 10. They practised teaching in a number of intermediate schools, each of which had a 

maximum of three prospective teachers. At the time of the study, they were teaching eight to twelve 

classes a week, each class lasting 45 minutes. Each pre-service teacher group was supervised by 

an academic staff member who visited them on a regular basis. Ten in-service teachers, considered 

as secondary supervisors for the pre-service teachers in the intermediate schools, also participated 

in the study. All the participants were informed about the study, and consent to use their data was 

obtained. The identities of the participants were kept anonymous in the study, as we used 

abbreviations for their names: PT for pre-service teachers and IT for in-service teachers attached 

with a number, e.g. PT1 and IT3 

4.2. Procedure 

We provided the prospective teachers with a brief description on how to write a reflective diary. 

For example, each supervisor explained the goals and guidelines for the diary. A good example of 

a high-quality diary was presented to them, in order to have an idea how an outstanding reflective 

diary looked like. We then asked them to submit their diaries at the end of each week. The teaching 

practicum lasted 10 weeks where the participants submitted 8 diaries since two weeks were 

excluded due to conducting exams in their schools. Semi-structured interviews were conducted 

with all participants, including the in-service teachers, for about 15-25 minutes in the last week of 

the semester. We made sure to explain the topic to them and emphasised that there is no right or 

wrong in views of such a topic. The language used during the interview was Arabic in order to 

draw their attention to the information rather than the language. The interviews sought for different 
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issues such as, their opinions about writing a diary, advantages and disadvantages, problems and 

the role of these diaries in their actual teaching.  

4.3. Data analysis  

After receiving all the diaries at the end of the semester, each diary was read carefully in order to 

generate themes. Similarly, the interviews, which were completely transcribed verbatim, were 

revised after repeated “listenings” to the recordings. We noted the main themes mentioned by the 

participants while conducting the transcription in order to connect data collection and analysis 

(Patton, 2002). The themes were drawn from the data and they informed by the research questions.  

We adopted Hatton and Smith’s (1995) four levels of reflective writing (descriptive writing, 

descriptive reflection, dialogic reflection, and critical reflection) to determine the reflection 

language type used by the pre-service teachers. Four hundred diaries, as fifty participants sent a 

diary every week in eight weeks, were analysed based on their recurrent themes, which reflected 

issues considered by the pre-service teachers and the reflection level of the language used. The 

thematic analysis included the following steps suggested by Ortaçtepe (2012, p. 46), “preparation,” 

“pattern recognition,” “comparing themes,” and “creating a code.” We read the diaries and then 

transcribed the interviews several times in order to create codes and categorise the recurrent codes 

under broader themes. The thematic analysis of the diaries yielded the following themes: teaching 

techniques, activities used in class, teaching aids employed, and challenges encountered (see 

Appendix 1).  

Slightly different themes were employed in the transcribed interviews because the interviews were 

used for a more in-depth exploration of the participants’ experience while writing diaries on a 

regular basis. The themes involved features, challenges, submission times, effectiveness (whether 
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the diary had an impact on teaching performance), and whether the student teachers were 

with/against the diary use (see Appendix 2). Similar themes were used in the transcribed interviews 

with in-service teachers.  

5. Results 

The results from the diaries and the semi-structured interviews are presented in this section. In 

accordance with the paradigm favoured by Hatton and Smith (1995), this study adopts the four 

levels of reflective journal writing approach in respect of descriptive writing and reflection, to wit: 

descriptive writing; descriptive reflection; dialogic reflection; critical reflection. In the current 

study, all the preservice teachers adopted the descriptive writing style. There was only minimal 

evidence of any attempt to adopt a descriptive reflection approach in the writing.  

Research question 1: According to the pre-service teachers, what are the challenges and 

advantages of writing reflective diaries? 

5.1. Teaching techniques  

Typically, the respondents provided descriptive accounts of the particular teaching methods that 

they had implemented during lesson time in the previous week. For example, PT1 noted that they 

had employed a method known as Total Physical Response (TPR) for their 4th grade class. The 

class in question was studying action verbs, and PT1 opted to ask the students to name different 

body parts, using different instructions, such as “Touch your nose.” In the 6th grade class, PT1 

adopted Communicative Language Theory (CLT) to enable students to practice asking and 

answering questions in the past simple tense.  

There were a number of descriptive reflections included within the diaries, as per PT2’s comments 

that whilst they had employed a range of teaching techniques during the first week, it was far from 
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easy to determine which methods were most suitable for the students. Thus, PT2 concluded that 

the Grammar-Translation Method (GTM) might be the most appropriate technique.  

5.2. Activities used in the class 

Furthermore, the pre-service teacher persisted in noting the activities which were happening in 

their classes in conjunction with their partial reflections. Thus, PT10 observed that he organised a 

number of activities, such as quizzes, in his early classes, but used language games and other 

pleasurable activities in his later classes. This strategy was particularly adhered to by PT10 during 

summer programmes when students were more predisposed to feelings of tiredness and boredom.  

            1- Workbook, p 75 (B and C). Aim; to ensure student comprehension.  

            2- Spelling quiz. Aim: to ensure students understand the vocabulary and are aware 

of the correct spellings. 

In a similar vein, one entry written by PT18 merely stated, “I used activiate from book. I put 

students at groups. I ask students to write a full sentence using the key words.”. Such brief accounts 

not only reveal spelling grammatical errors on the part of pre-service teachers, they also reveal a 

preference for bullet points, as  opposed to full sentences. This writing style, therefore, was also 

indicative of the negative attitudes of pre-service teachers toward reflective diary writing (see 

section Attitudes toward Writing Diaries).    

5.3. Teaching resources employed 

The schools selected for inclusion in this study were broadly comparable. Nevertheless, one 

principal difference was that some of the schools had some form of English club. Irrespective of 

the presence of such formal clubs, the in-service teachers always contributed to the overall teaching 
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environment. For example, one newly transferred teacher created a resource room for English 

students. By interacting with such experienced teachers, it is possible for pre-service teachers to 

benefit significantly. Typically, pre-service teachers focused on the use of English clubs to 

supplement their teaching, despite the fact that they were urged to utilise other basic teaching aids. 

Hence, PT26 stated that he only employed the whiteboard and a marker, whereas PT24, who was 

in the process of being monitored by an experienced teacher, claimed that he used flash cards, a 

projector, and a whiteboard.  

5.4. Challenges encountered 

The diaries of the pre-service teachers differed due to the fact that each student experienced a 

different range of challenges. There were several problems experienced by pre-service teachers 

that can be classified as classroom management issues. However, these problems tended not to be 

reflected in the diaries because the pre-service teachers were already receiving structured advice 

from both their supervisors and the in-service teachers. Thus, PT33 noted at the end of week two 

that not only was the class excessively noisy, but that the students were also completely out of 

control. Such comments gradually decreased over time, until PT33 reported that he no longer faced 

such problems. The pre-service teachers experienced other challenges, including different fluency 

levels amongst students, classroom chatter during group work, poor motivation, large class sizes, 

over reliance on translation, and the organisation of classroom activities, such as quizzes. 

Accordingly, PT2 noted that teaching English as a foreign language was rendered more difficult 

by the fact that many students were apathetic in respect of their learning and felt that the entire 

process of foreign language acquisition was pointless. Hence, PT2 decided to attempt to motivate 

the students. Other pre-service teachers encountered the same difficulty and discussed it with their 

students in order to establish achievement tasks which were acceptable to all involved.  
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Research question 2: What are the pre-service and in-service teachers’ perceptions of reflective 

diary use? 

5.5. Strengths and Weaknesses   

Overall, participants were positive about the use of reflective diaries. Both PT5 and PT1 concurred 

that consistent diary writing hinders the repetition of errors and fosters creativity. In addition, PT14 

suggested that diary use promoted forward planning and deterred the reiterated use of erroneous 

teaching strategies and techniques. PT14 also suggested that the appending of pictures to the diary 

would serve as further verification for supervisors, who were only in attendance three times per 

semester. Moreover, PT14 also suggested that whilst valuable, diaries should not be included in 

any formal evaluation process. Inclusion would only serve to elevate levels of anxiety amongst 

pre-service teachers.  

In other words, the diary writing exercise should remain a voluntary activity unrelated to any 

assessment or evaluation. Conversely, IT4, who had worked as a teacher for 25 years, disagreed 

and strongly recommended the inclusion of the diaries in the assessment. Nevertheless, IT4 did 

agree with the suggestion that images be incorporated in diaries. Moreover, he also thought that 

copies of the diary entries should be sent to relevant in-service teachers on a weekly basis. IT3 was 

an in-service teacher with 13 year’s-experience who supported the proposal that diary writing 

ought to be deemed mandatory on the grounds that it would improve the writing skills of pre-

service teachers. Furthermore, existing studies also indicate that in-service teachers are generally 

in favour of diary writing.  

Nevertheless, there are certain downsides associated with diary writing, which were mentioned 

during the interviews. Both PT28 and PT12 stated that the process lacked clarity and ought to 
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remain relatively accessible and unhindered by defined categories. PT27, PT3, and PT40 

mentioned a number of disadvantages, to wit: the extra workload required in addition  to lesson 

preparation, the repetitiveness associated with diary writing, and the length of time required to 

write entries. Hence, these three participants suggested that diary entries should be limited to one 

per fortnight rather than being on a weekly basis, or to the recording of uncommon classroom 

events.  

5.6. Effectiveness in terms of teaching practice 

Opinion varied amongst pre-service teachers as to the effectiveness of diary writing in relation to 

teaching practice. Some felt is did not contribute to enhance teaching practice, regarding the 

preparation of effective lesson plans as far more conducive to elevated classroom performance. 

Specifically, P12 noted that actual teaching could be hampered by the intrusion of thoughts about 

how events ought to be recorded later in the diary.  

Conversely, other pre-service teachers regarded diary writing as beneficial to their practice because 

it enabled them to identify and eradicate any oversights in their practice. Moreover, PT4, PT12, 

and PT43 felt that diary writing could assist their teaching in multiple areas including the 

implementation of new approaches and techniques, the employment of diverse supporting 

activities, the demonstration of improved teaching skills, and the avoidance of error reiteration. 

Thus, the in-service teacher IT4 stated that diary writing inevitably enhanced teaching. PT28 made 

an interesting observation regarding the practice of diary writing, stating that they felt their early 

diary entries did not reflect well on their practice. Hence, they endeavoured to adopt more creative 

and imaginative techniques in order that their entries were more impressive in the eyes of their 

supervisors. However, most supervisors stated that the main aim of diary writing ought not to be 

to impress them, but simply to improve teaching practice. 
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5.7. Attitudes toward diary writing 

The overall attitude of both in-service and pre-service teachers toward diary writing was positive. 

Both PT14 and PT12 recommended the use of use diary writing, with certain provisos, such as the 

establishment of clear guidelines pertaining to diary use and the discussing of diary content with 

supervisors and the proffering thereafter of feedback PT26 suggested that the diaries ought to be 

written in Arabic so that they could be completed more easily, whilst PT5 suggested that, if the 

diary comprised part of the final evaluation, pre-service teacher might view them more seriously.  

Conversely, other pre-service teachers objected to the amount of time they had been required to 

devote to diary writing and suggested that this activity would be of little benefit to future pre-

service teachers. PT28 and PT27 demurred from the activity because they felt that they had nothing 

new to add to their diaries each week.  

6. Discussion  

This section examines and interprets the principal research findings in relation to existing research 

in this field. It is intended that the ensuring discussion can successfully address both research 

questions by uncovering the perspectives adopted by pre-service teachers towards the practice of 

reflective diary keeping over the course of the semester. In addition, the opinions of in-service 

teachers are also considered.  

The review of diary content in Section 5.1 reveals that most diaries were descriptive. This finding 

concurs with previous research by Yesilbursa (2011), which emphasises the fact that the majority 

of diaries tend to comprise dialogic or critical-reflections. The fact that most pre-service teachers 

included references to their implementation of the different teaching techniques, including CLT 

and GMT, that they had studied at university (as per Teaching and Learning English Language 
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[1]), confirms the contention of both Daloglu (2001) and Lee (2007) that teachers frequently 

correlate previous knowledge with new knowledge. Most pre-service teachers used their diaries to 

describe their utilisation of different methods, particularly those recommended by in-service 

teachers.  

This accords with the findings of Canh (2014), who observed that pre-service teachers typically 

refer to the methods prescribed by their supervising or collaborating teachers. Since in-service 

teacher award 10% of the final assessment grade, it is somewhat inevitable that teachers will 

attempt to conspicuously follow their guidance. However, in-service teachers also experienced 

challenges, which they were required to record. According to Lee (2007), noting and recording 

challenges represent useful ways for teachers to improve their practice. The need to present diary 

entries on a weekly basis appears to have generated a lack of concentration, as evidenced in typing 

mistakes and the repetition of concepts and themes. This indicates that some participants found 

the activity to be both tedious and laborious, which suggests they viewed the task negatively.  

A’Dhahab and Region (2009) have also emphasised the importance of teacher attitudes and 

enthusiasm in respect of the effectiveness of writing tasks, as exemplified by two of their research 

participants who openly expressed the view that reflective writing was an inefficient use of time 

and energy. The opinions and experienced of the pre-service teachers confirms the findings of 

research by Walsh and Mann (2015), which noted that the issues encountered in ELT reflective 

practices tended to stress the individual rather than any collaborative possibilities, was dominated 

by written tasks, lack sufficient information concerning the objectives of the activities, and lacked 

any robust data-led basis.  

Diary writing tasks can be beneficial in a number of ways for both pre-service and in-service 

teachers since they focus on the notion of improvement. The link drawn by Lee (07) between 
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diaries and the enhancement of cognitive skills suggests that reflective diary writing has the 

potential to augment the pre-service training of EFL teachers. This proposition is sustained by 

Abednia et al. (2013) whose work suggests that reflective diary writing can enrich the receptive 

and productive skills of teachers. However, this research also reported the existence of 

disadvantages, such as the poor guidance regarding the purpose and implementation of reflective 

writing activities. According to Farrell (1998), pre-service teachers are not yet ready to examine 

and appraise their teaching practices. In addition, Mansvelder-Longayroux et al. (2007) maintains 

that well-defined  direction and support should be made available to those involved in reflective 

record creation.  

The findings emerging from the current study reveal that 43 of the 50 participant pre-service 

teachers had positive opinions regarding the use of reflective diaries and were able to specify the 

perceived advantages thereof. However, most regarded the diaries as a form of descriptive writing 

rather than descriptive reflection. This verifies earlier postulations about the overall character of 

the diaries written by pre-service teachers, as per Farrell (1998). Moreover, many teachers 

enthusiastically volunteered to be secondary reviewers for the diaries. The current research 

postulates that the principal function of the diaries is record improvements in the individual 

teaching practices of the writers, hence the emphasis placed by some teachers on the appending of 

supporting evidence, such as visual aids. The opinions expressed by experts or in-service teacher 

mentors are critical because such individuals are often regarded as role models by pre-service 

teachers. Hence, more active in-service teachers will supply materials for pre-service teachers, 

whilst less passive in-service teacher tend not to do so.  

A number of pre-service teachers explained that it was difficult to find new diary content on a 

weekly basis and suggested that, as a consequence, many of their diary entries were rather 
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repetitive and added no real value. These teachers noted that it would be preferable if diaries were 

only submitted once a fortnight. In contrast, other teachers stated that the rubric for the final 

assessment should state that diary writing was obligatory. It might also be possible to implement 

modifications to the format of the diary. For example, in accordance with the complaint that diary 

writing was arduous, it might be possible to transform the writing process into something more 

akin to a checklist. Alternatively, as recommended by Rich and Hannafin (2009), video annotation 

tools could be included as a vital appendage to the diary, rendering it more reliable since every 

classroom event would be recorded in some way.  

Since pre-service teacher ought reasonably to be seeking to refine their critical thinking skills, they 

ought to offer rationales for their actions, use of teaching aids, and techniques. According to 

Mansvelder-Longayroux et al. (2007), teachers should always be asking why they engage in 

certain activities in order to become fully reflective. Thus, supervisors should persisting require 

pre-service teachers to justify their activities and choices. To facilitate this implementation of 

critical reflection during the practical pre-service phase, it is necessary that robust theoretical 

underpinnings have previously been put in place (Yost et al., 2000; Loughran, 2002). 

7. Conclusion  

This study’s findings showed positive attitudes toward reflective diary use and listed a number of 

its advantages although all the diaries were considered descriptive writing, and a few of them were 

descriptive reflections. The current research has several limitations, not least of which is the 

truncated nature the introductory guidance regarding the diary writing. This meant that the pre-

service participant teachers were unfamiliar with their task. This highlights the importance of 

offering appropriate training to pre-service teachers prior to the commencement of any diary task. 

Specifically, a detailed explanation of the steps required in reflective diary writing is required for 
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both the pre-service teachers, who will write the diaries, and the in-service teachers, who must 

offer feedback. This can be supplemented by regular sessions with supervisors, at which diary 

content can be discussed, or with seminars, at which all pre-service teachers can gather to discuss 

the diaries and any issues arising from them.   

To conclude, it is clear that certain modifications to the current research are required. This paper 

recommends, therefore, that future studies might opt to employ longitudinal research strategies 

wherein it might be possible to observe the long-term development of pre-service teachers in 

relation to the usefulness of reflective diary writing.  
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Appendix 1. Themes and Codes for the Diary Analysis        

 

     

 

 

 

 

 

 

  

Themes Examples Codes 

Teaching techniques During the week, I made use of many 

teaching methods, as I almost taught all the 

skills. Since it was my second week at 

school, it was a little difficult to decide 

which methods or techniques would suit my 

students best. 

Descriptive 

writing 

Activities used in 

class 

 

In the “speaking” part of the class, I asked 

the students to take turns reading aloud the 

conversation. The conversation was read 

first so that the students could hear the 

proper pronunciation of unfamiliar words. 

Descriptive 

writing 

Aids employed  

 

The smartboard was very helpful during 

teaching. It was used extensively to provide 

the students with visual demonstrations, 

which made the class more authentic. 

Descriptive 

reflection 

Challenges 

encountered 

 

Most of the teaching-aid related problems 

were related to time. Time was a big 

challenge for me, as I had to keep track of 

the time constantly to make sure that I was 

within the time limit.  

 

Descriptive 

writing 
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Appendix 2. Themes and Codes for Interviews with Pre-Service Teachers  

 

 

 

 

 

 

 

 

Themes Examples Codes 

Features Writing a diary on a regular basis helps me 

develop my writing skills. 

The main challenge in writing diaries is the 

redundancy of the teaching practices used 

and the events in the classroom, as we have 

to submit the diary on a weekly basis. 

Advantages 

 

Disadvantages 

Effectiveness in 

terms of 

teaching practice 

 

Writing the diary has had a positive effect 

on my teaching practice, and it shows me 

the mistakes I have made; this helps me 

avoid them in the subsequent classes. 

 

I do not think writing diaries has had a role 

in my teaching performance in the 

classroom. I think having a well thought-

out lesson plan before class would be more 

useful than diary writing. 

Effective 

 

 

 

 

Ineffective 

Support/oppose I support the concept of teachers writing 

diaries; however, certain aspects, such as 

providing teachers with clear explanations 

on how to write a diary, should be 

considered, and teachers should discuss 

their diaries with their supervisors in order 

to get feedback.  

 

I am not sure about the usefulness of these 

diaries. They were time-consuming. 

Therefore, I do not think they will be 

helpful in the future for other pre-service 

teachers to use. 

Support 

 

 

 

 

 

 

 

Oppose 


