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Policy Context: Macro

Transnational imperatives

‘…..effective partnerships between teacher-education institutions and 
schools are particularly important..’

Teachers need to be able to work in highly collaborative ways, working with 
other teachers, professionals and para-professionals within the same 
organization, or with individuals in other organizations, networks of 
professional communities and different partnership arrangements.’

Schleicher, 2016, p49

Schleicher, 2012, p52



Policy Context: Meso

• Donaldson (2010) 

• ‘extended professionalism’ (p. 15),  

• a ‘new concept of partnership’ (p. 11) with ‘new and strengthened models of 
partnership among universities, local authorities, schools and individual teachers 
(p.48)

• McCormac (2011) 
• ‘professional learning as an integral part of educational change’ (p. 7) to underpin 

recommendations related to teacher pay and conditions. 

• National Partnership Group (Scottish Government, 2012) 
• ‘Headteachers should consider how to support teachers by providing them with 

appropriate time and support to engage in research (p. 15)’.



Critique

Kennedy and Doherty (2011) 

Donaldson recommendations adopt a “policy panacea approach”, defining 
this as, “policy solutions which are promoted, either explicitly or implicitly, 
as a cure-all to address a range of issues (p836).” 

I’Anson and Eady (2017) 

• ‘partnership as a more recent policy imperative appears to have largely escaped 

such scrutiny and in much of the literature it remains under-theorized’ (p1).

Partnership as a concept is problematic and loosely 
defined.



Partnerships…definitions

3 distinct orientations towards partnership (I’Anson and Eady, 2017)

• Lexical - sets the boundaries/limits of the term - concludes data 
analysis “did not appear to warrant the production of such clear 
boundaries and demacractions” (p.3)

• Stipulative - principles to which partnership should adhere.  
Researchers tie this to a “signature event” or formal constitution 
of the partnership

• Empirical - how partnership is “mobilized in practice within 
specific contexts… identifying particular issues, tensions and 
understandings that emerge” (p. 4).



Partnership

Cochran-Smith & Lytle (1999) - Knowledge for Practice, Knowledge 
in Practice, Knowledge of Practice’.

Implicit in the idea of knowledge-of-practice is the assumption that, through inquiry, 

teachers across the professional life span - from the very new to the very 

experienced - make problematic their own knowledge and practice as well as the 

knowledge and practice of others and thus stand in a different relationship to 

knowledge (p. 273).



Learning Rounds

• An observational practice based on instructional rounds

• derived from the medical round model of 
professional learning in hospitals. 

• “A four-step process – identifying a problem of practice, 
observing, debriefing and focusing on the next level of work” 

• (City et al., 2009, p.102)



Research Context - Micro

• Large (1000+) Scottish non-deniminational secondary school

• HT approached lead researcher for supporting in developing Learning Rounds. 

• Teacher participation voluntary: 32 teachers initially involved

• 2 researchers - led workshops and conducted interviews.

S1 – Introductory session

S2 - identify focus for observation

S3  Understanding learning rounds process

S4 – Sharing reflections on reading / using descriptive voice

S5 – Learning Round day

• Facilitation - face to face and online, over six months

• 16 teachers took part in first LR (8 observed and 8 observing)

• 22  Interviews completed post-project, including with DH and HT



Partnership and Agency

Previous study (Philpott and Oates 2015) suggested partnership 
working between academy and schools in collaborative PLCs might 
support teacher agency.

Agency - human action as influenced by cultural and structural 
contexts (Porpora & Elder-Vass, cited in Priestley, 2011)

Our aim as researchers was to better understand ways in which the 
partnership might promote teacher agency through facilitation of 
the learning rounds process.  



Preliminary Analysis



Almost all teachers spoke positively of 
partnership experience 

Jo Honestly I think it has been very positive and staff enjoy partnerships and relationships with people that can come 

with really good ideas and for who that's an area of expertise, and many teachers want to get on board and 

embrace these things and having experts come in and do that has been really good.

Sam

I whole heartedly agree with partnerships. I feel it's going well. You've always been there. You've told us what 

you're doing. I think it's been a nice relationship…. I enjoy working with universities. I enjoy reading what they're 

doing and looking at what they're doing in schools. I think it's an important thing that schools don't become 

isolated and blocked in this kind of school education, and look further afield.

Pat

I think your support, just both of you being out to speak to us and I think explaining the theory behind it and 

supplying us with the materials, again, the articles...... but I think you've just saved us so much time if we had 

tried to do this on our own, which has kind of been a theme throughout this interview, but time's not something we 

always have.

Kelly I thought it was really good to have a partnership, I think because we were coming at it from one perspective and 

maybe not thinking about some things. And you guys were coming at it from a different perspective, and it was 

good to have all those perspectives. And having it from your kind of research background….



For some, the partnership resulted in a 
sense of increased agency – cultural forms

Danny
‘we need to decipher what types of 

readings would be most beneficial, 'cause 

basically what the academic reading does 

is it forms your beliefs of what teaching 

is, your values and beliefs, and it changes 

your attitudes towards a lot of things. So, 

there is a lot of value in having people 

engage with it ..’                        



For some this resulted in a sense of 
increased agency –structural forms

‘the learning and teaching committee, the 
purpose of that is to have a more strategic way 
for colleagues to learn from each other. And I 
think that learning rounds and lesson study, we 
are now engaging in learning in a much more 
strategic way. And it's underpinned by 
professional lead-in, by academic research, it's 
... It's much more robust, maybe, than 
previously.’

Danny
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However, for some the impact of the LR and 
school/university partnership was 
problematic 

Robyn it just seems to highlight the 

differences between us – even 

the language we use is 

different….



Whilst some continued to position university 
staff as “expert bringers” of knowledge

Honestly I think it has been very positive and staff enjoy 

partnerships and relationships with people that can come with 

really good ideas and for who that's an area of expertise,... 

It also gave it importance, I think, having someone come to impart 

their knowledge about an initiative and I think that was good. 

Well yeah, you're leading this and we are doing what we are told,
I'm looking at you and taking my cues from you. So, you're the 
experts here. I don't know that you're missing anything.     

Jo

Lindsay



And this surfaces a contradiction, diminishing 
agency

Lindsay I feel as though you're the expert in your field for sure, and 

you tell us how to improve teacher work … but it's been 

very equal. We've been working in a very even, equal 

partnership… there's been no difference in status, I didn't 

feel, it was actually really good.



Implications and next steps

• Links to I’Anson & Eady’s (2017) identification of the partnership as a 
problematic site of tension/power

• Unpack the tension in how our aims to promote agency seemed to 
diminish it for some participants:

• Analyse power relations in more detail (Foucault’s toolbox – docile 
bodies; Raven’s (2008) seven forms of power) with the 
Academy/school partnership.

• Further explore Oates and Philpott (2015) conclusions that teacher 
agency can be enhanced by collaboration with academic 
colleagues.



Thank you for listening

Further implications….questions?

Catriona.oates@uws.ac.uk
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